TLPL 681: History of Education
Thursdays, 4:15-7:00 (meeting online)
Instructor: Campbell F. Scribner					
Email: cfscrib@umd.edu

History employs practices of inquiry and argumentation that overlap with ethnography, philosophy, political theory, and the social sciences, but as often seem out of place in the field of educational research as a whole. Indeed, historians themselves have differed sharply over interpretations of evidence, the “noble dream” of objectivity, questions of amplifying or silencing marginalized voices, and the role of theory in their work. What makes “good” history, and of what use is it to contemporary researchers and policymakers?

The following course provides a chronological overview of education in the United States, but more importantly focuses on the variety of perspectives from which to tell that story. Three themes recur throughout the course:

(1) Students will reflect on the role of narrative as a conveyor of truth. How does storytelling (mis)capture the past? How can it help us re-envision the present? Can we actually bridge the gap between past and present at all? How do we weigh the particular experiences against general trends?

(2) Students will consider constructions of race in education. How have schools have been complicit in racist and imperial projects, and how have they provided space to challenge social injustice? How has education limited or enabled claims to civic participation?

(3) Students will reflect on the dialectical relationship between education and broader intellectual, political, and economic currents. How did schools reflect the worldviews of their times? To what degree did teachers and students interact with networks outside of the school? How did schools fit into imagined conceptions of space, nationhood, and progress?



Grading—

	This will be a reading-intensive course, and students should plan to spend most of their time preparing to discuss the weekly reading selections. However, there will be three short writing assignments.

1) Primary Source Response (25% of final grade), due 02/25/2021

Students will write a one- to two-page analysis of a historical artifact, chosen from the selection available on our ELMS website. These papers might explore such questions as:

How does this artifact make the past legible? 
What stories could it help historians tell?
If this artifact is a document, from whose perspective was it created? 
What ends was it meant to serve?
What further questions does this document provoke?




2) Secondary Source Response (35% of final grade), due 04/22/2021

Students will write a three- to five-page analysis of one book or scholarly article in the history of education (of their choosing, but outside course assignments). The following journals can provide a helpful selection of current work in the field.

History of Education Quarterly
History of Education (United Kingdom)
Historical Studies in Education / Revue d’histoire de l’éducation (Canada)
Pedagogica Historica
The Journal of American History
The American Historical Review
Journal of African American History
Journal of the History of Childhood and Youth
Urban History
Journal of Social History
American Journal of Education
American Educational Research Journal

Responses should be written in the style of a book review, with a brief overview of the author’s argument, a consideration of her methods and sources, and a considered judgment of strengths, weaknesses, and outstanding questions. Please include a full citation so that I can track down your source!



3) Final Essay: What Makes Good History? (40% of final grade), due 05/12/2021

Using examples from course readings, students will need to present an eight- to ten-page argument about what they consider the characteristics of strong history. These might include contemporary relevance, presenting the past on its own terms, depth or novelty of sources, historiographic “revisionism,” contingency or teleology, attachment to or avoidance of theory, connections to other disciplines, foregrounding unheard voices, generalizing dominant trends, or other topics of interest. They might also foreground the value of different types of history (“bottom-up” social history, the history of ideas, cultural history, institutional history, political history, etc.) as they pertain to different scholarly goals. Papers should be written in formal, academic prose and include direct references (and citations) to books or articles.

	



Required books—

Zoë Burkholder, Color in the Classroom: How American Schools Taught Race, 1900-1954 (New	York: Oxford University Press, 2011)
Tracy L. Steffes, School, Society, and State: A New Education to Govern America, 1890-1940	(Chicago: University of Chicago Press, 2012)

***All other readings will be available as .pdf files on ELMS.***




Students With Special Needs—

The Americans with Disabilities Act (ADA) is a federal anti-discrimination statute that provides comprehensive civil-rights protection for people with disabilities. Among other things, this legislation requires all schools, colleges, and universities to make reasonable accommodations for disabled students so that they can have access to an equal learning environment. If you have a disability requiring accommodation, please let me know so I can make the appropriate arrangements.


Schedule of Meetings

Week #1 (01/28/2021): What (Use) is History?

What is history, exactly, and what is it supposed to accomplish? What are its strengths and weaknesses, and how can we judge the quality or validity of past narratives?

· Beard, “Written History as an Act of Faith,” American Historical Review 39, no. 2	(January 1934): 219-231.
· Cronon, “A Place for Stories: Nature, History, and Narrative,” Journal of American	History 78, no. 4 (March 1992): 1347-1376
· Erickson, “How/Should We Generalize?” History of Education Quarterly 60, no. 1	(January 2020): 86-97


Week #2 (02/04/2021): Education, Republican Citizenship, and the Market

At the turn of the nineteenth century, how did education reformers propose to reconcile competing demands of civic virtue and market competition—what we might now call public and private goods in education?

· Koganzon, “‘Producing a Reconciliation of Disinterestedness and Commerce’: The	Political Rhetoric of Education in the Early Republic,” History of Education	Quarterly 52, no. 3 (August 2012): 403-429
· Scribner, “False Start: The Failure of an Early Race to the Top,” in The Founding	Fathers, Education, and the ‘Great Contest’ (New York: Palgrave Macmillan,	2013)
· Opal, “Exciting Emulation: Academies and the Transformation of the Rural North,	1780s-1820s,” Journal of American History 91, no. 2 (September 2004): 445-470.
· Upton, “Lancasterian Schools, Republican Citizenship, and the Spatial Imagination,”	Journal of the Society of Architectural Historians 55, no. 3 (September 1996):	238-253.


[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Week #3 (02/11/2021): Education, Republican Citizenship, and Marginalized Groups

In a society that was ambivalent (at best) about their prospects for citizenship, how did African Americans and Native Americans use republican education to assert their rights during the early nineteenth century?

· Eastman, A Nation of Speechifiers: Making an American Public After the Revolution	(Chicago: University of Chicago Press, 2010) (excerpts)
· Snyder, “The Rise and Fall and Rise of Civilizations: Indian Intellectual Culture During	the Removal Era,” Journal of American History 104, no. 2 (September 2017):	386-409.
· Baumgartner, “Love and Justice: African American Women, Education, and Protest in	Antebellum New England,” Journal of Social History 52, no. 3 (2019): 652-676.


Week #4 (02/18/2021): Consensus and Resistance in Common School Reform

Who supported and who opposed the growth of public education? How should we judge the moral origins of such a foundational institution? 

· Neem, Democracy’s Schools: The Rise of Public Education in America (Baltimore: Johns	Hopkins University Press, 2017): Chapters 3, 5.
· Neem, “Why Do Schoolhouses Matter?”
https://publicseminar.org/2017/07/why-do-schoolhouses-matter/
· Katz and Vinvoskis, “The Origins of Public High Schools,” History of Education	Quarterly 27, no. 2 (Summer 1987): 241-258.


Week #5 (02/25/2021): Common Schools and American Empire

In what ways was public education entwined with American imperialism? How did it reinforce (or subvert) notions of white supremacy?

· Kelly, “Schoolmaster’s Empire: Race, Conquest, and the Centralization of Common	Schooling in California, 1848-1879,” History of Education Quarterly 56, no. 3	(August 2016): 445-472.
· Balmforth, “A Nation of Ink and Paint: Map Drawing and Geographic Pedagogy in the	American Ceylon Mission,” History of Education Quarterly 59, no. 4 (November	2019): 468-500.

Primary source response due by the beginning of class.


Week #6 (03/04/2021): From Reconstruction to Jim Crow

What were the respective roles of the federal government, nongovernmental organizations, and local African American communities in developing public education in the American South?

· Anderson, “Ex-Slaves and the Rise of Universal Education in the South, 1860-1880,” in	The Education of Blacks in the South, 1860-1935 (Chapel Hill: University of	North Carolina Press, 1988): 4-32.
· Cox and Cox, “General O. O. Howard and the ‘Misrepresented Bureau,’” in Donald G.	Nieman, ed. The Freedmen’s Bureau and Black Freedom (New York: Garland	Publications, 1994): 105-134.
· Malczewski, “The Schools Lost Their Isolation: Interest Groups and Institutions in	Educational Policy Development in the Jim Crow South,” Journal of Policy	History 23, no. 3 (2011): 323-356.


Week #7 (03/11/2021): Modernization, Law, and Bureaucracy

What types of reform systemized schooling at the turn of the twentieth century? What problems did they hope to solve? Whose interests did they advance, and whose did they marginalize?

· Steffes, School, Society, and State: A New Education to Govern America, 1890-1940	(Chicago: University of Chicago Press, 2012)


Week #8 (03/18/2021): No class. Spring break. 


Week #9 (03/25/2021): Systemization and Inequality

How did ostensibly child-centered reforms actually inscribe racism and class inequality in schools during the early twentieth century?

· Mirel, “The Traditional High School,” Education Next 6, no. 1 (Winter 2006): 13-22.
· Agyepong, The Criminalization of Black Children (Chapel Hill: University of North	Carolina Press, 2018), Chapter 2.
· Tropea, “Order and Special Children: Urban Schools, 1890s-1940s,” History of	Education Quarterly 27, no. 1 (Spring 1987): 29-53. 


Week #10 (04/01/2021): Social Science and the Construction of Race

What were the origins of multiculturalism in the curriculum? How have conceptions of race and racism changed (or not) since the 1950s? In what ways do academic disciplines influence teaching and learning?

· Burkholder, Color in the Classroom: How American Schools Taught Race, 1900-1954	(New York: Oxford University Press, 2011)


Week #11 (04/08/2021): Romanticism and Progressive Education

What happens when an institution driven by order, obedience, and hierarchy incorporates an anti-institutional social movement devoted to freedom, cooperation, and creativity?

· Beatty, “The Letter Killeth: Americanization and Multicultural Education in	Kindergartens in the United States, 1956-1920,” in Kindergartens and Cultures:	The Global Diffusion of an Idea (New Haven: Yale University Press, 2000).
· Cuban, “Why Some Reforms Last: The Case of the Kindergarten,” American Journal of	Education 100, no. 2 (February 1992): 166-194.
· Ogata, Designing the Creative Child (Minneapolis: University of Minnesota Press, 2013),	Chapter 4.


Week #12 (04/15/2021): The Best School Documentary You Will Ever See

“High School” is often described as a classic of cinema verité, an unfiltered glimpse into Philadelphia’s Northeast High School at the cusp of the revolutions of the 1960s. Yet it is hardly “unfiltered.” What lessons does the film try to convey? How might we see it differently from viewers in 1968?

· Wiseman, “High School” (1968)
· Benson, “The Rhetorical Structure of Frederick Wiseman’s ‘High School,’”	Communication Monographs 47 (November 1980): 233-261






Week #13 (04/22/2021): Oral History

How does oral history differ from archival history on one hand, and ethnography or journalism on the other? How does “memory” differ from “history,” and how should historians handle it as evidence?

· Abrams, “The Peculiarities of Oral History,” in Oral History Theory (New York:	Routledge, 2010)
· Alridge, “Teachers in the Movement” 
https://teachersinthemovement.com/video-library/
		(Please review at least three of the video interviews)

Secondary source response due by the beginning of class.


Week #14 (04/29/2021): Race, Space, and Inequality

How have school authorities used space (municipal boundaries, attendance zones, school construction, etc.) to maintain structural forms of racism?

· Kafka, “Racial Integration, White Appropriation, and School Choice,” Journal of Urban	History (2020): 1-28
· Erickson and Highsmith, “Segregation as Splitting, Segregation as Joining,” American	Journal of Education 121 (August 2015): 563-595
· Moss, “From Open Enrollment to Controlled Choice: How Choice-Based Assignments	Replaced the Neighborhood School in Cambridge, Massachusetts,” History of	Education Quarterly 59, no. 3 (August 2019): 313-350



Week #15 (05/06/2021): Historicizing Educational Research

How might historical inquiry change our perspective on other fields of educational research?

· Hutt, “‘Seeing Like a State’ in the Postwar Era: The Coleman Report, Longitudinal	Datasets, and the Measurement of Human Capital,” History of Education	Quarterly 57, no. 4 (November 2017): 615-625.
· Fallace, “The Ethnocentric Origins of the Learning Style Idea,” Educational Researcher	48, no. 6 (August/September 2019): 349-355.
· McGrew, “A Review of Class-Based Theories of Student Resistance in Education:	Mapping the Origins and Influence of Learning to Labor by Paul Willis,” Review	of Educational Research 81, no. 2 (June 2011): 234-266.



Final papers due by Wednesday, May 12th, 2021.

